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A NOTE FROM THE EdJtOFS

Change is, by its nature, unsettling. For
many of us in education, it can mean being
forced to abandon the tried and true for the new,
the unfamiliar, the unproven. We can see it as a
finger waggled in our face chastising us for
being behind the times
The NYCWP, which has been an agent of
change for over twenty-five years, brings to
mind a very different image—that of a guiding
hand placed gently on the shoulder. That hand
takes many forms: the listserv conversations,
where our voices can be heard, our questions
can be discussed, and we are allowed to make
up our own minds; the graduate courses, where
we discover strategies, approaches, and ways
of thinking about things that allow us to be more
effective even as we remain who we are; the
Teacher-to-Teacher Conference, where we are
given exciting lessons to carry out of the conference and directly into our classrooms; and most
especially, the meetings with consultants,
where we find a thinking partner to help us
refine and achieve our goals for the students.
In this issue of the newsletter, we are given
the opportunity to take a look at how that guiding hand gives real, lasting and beneficial
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change to those it has touched. In Passion
Quick's piece, we discover along with her the
kind of learning that happens to teachers when
we reach out to that lost child who can never
find the right page. In Ed Osterman's fascinating
memoir/analysis of the valuable NYCWP and
ILS Fridays at Lehman, we find insight into the
way collaboration, done well, creates an experience that is far more than the sum of its parts.
Joe Bellacero's update of the New Teacher
Initiative explores how the simple opportunity to
say what's on our minds can guide us to deeper
understanding.
In addition, the report on the Teacher-toTeacher Conference and the News Briefs will
bring us up to date on the many initiatives,
workshops, courses, and gatherings that are the
life of the New York City Writing Project.
Finally, in this edition, on the occasion of
his retirement, we are devoting far too little
space to tributes recognizing the contributions
Ed Osterman has made to the Project, the
Institute for Literacy Studies, the newsletter, the
listserv and to countless teachers and students
in the Bronx and, indeed, throughout the city. In
so many ways, Ed has been an important part of
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the heart, the soul, the brain, (and yes, the caffeinated nerve) of the New York City Writing
Project for nearly the whole of its existence.
There is not a consultant who has not used his
work repeatedly. The teachers he has guided,
again and again stand astounded at the beautiful work their students have accomplished. The
ideas he has disseminated circulate throughout
the system bringing excitement and a sense of
discovery wherever they touch. His generosity
in sharing his work is boundless. Recently, an
English A.P. who has never met him said, "I have
material with his name on it from the eighties
that was so far ahead of its time that it is just
beginning to become the standard."
Because helping people is addictive, it will
be a while before Ed is able to break the Writing
Project habit completely (we, of course, are hoping for at least twenty more years). But it is
never the wrong time to thank a person who has
done so much for all of us. And, whether you've
realized it or not, ever since you first became
involved with the NYCWP, that wonderful,
warm, comforting, guiding hand on your shoulder has, to a large part, been Ed's.
If you would like to share your experiences
in the classroom, please consider writing for the
newsletter. We are eager for stories of how
teachers grapple with the many challenges of
our profession. If you have an idea or a story,
please email Katherine Schulten at
mkat99@aol.com
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NEWS BRIEFS
NYC Writing Project Team Pilots
Work for The National Reading
Initiative
How do we motivate reluctant readers to
interact with informational texts? What does it
mean to be a good reader in a particular discipline? Which reading practices and strategies are
applicable to all informational texts, and which
are discipline-specific?
These are some of the questions a team of
NYC Writing Project members are tackling as part
of a three-year National Reading Initiative (NRI)
grant funded by the Carnegie Corporation. As one
of nine sites selected by the National Writing
Project for this initiative, the NYCWP was chosen
because of its long history of using writing to support reading.
In the first year of the grant, a core group of
participants—Felicia George, Diane Giorgi,
Donna Mehle, Nancy Mintz, Gina Moss, and
Patsy Wooters—worked as a self-study team to
examine their own reading practice; to study the
literature on the subject; and to investigate the
ways in which reading and development are situ^ated in particular communities and cultures of
practice. Now, in the second year of the grant,
"''one team member, Diane Giorgi, is leading a
study group comprised of 11 science, social studies, and ELA teachers. This group, all of whom are
experienced Writing Project teachers, is developing and refining inquiries around these questions
that they will research and pilot in their classrooms and present at the end of this school year.
With the support of the NWP Technology
Initiative (see news about this project on page 4),
the NRI team has created its own blog on which it
has posted a bibliography, notes from their study
group sessions, and news from both the selfstudy team and the study group. If you are interested in the work of this group, you can read and
comment on their posts by finding the NRI blog at
www.nycwp.org. You can also see a short
excerpt on page 16 of this issue.

NYC Writing Project Documents
the Impact Of Our Work
Any of the 12,000 teachers who have taken a
course or worked with an on-site consultant over
our 27-year history know first-hand that working
with the Writing Project can impact classrooms
tremendously. Assessments in the past by the
Board of Education (now the Department of
Education) and others support this perception: all
show that the Writing Project has a significant
positive impact on teaching practices and on student performance and attitudes. Yet until recent-

ly, we had not done our own in-house research
and documentation of our effects on teachers,
students, classrooms, and schools.
This year, with funds from the US Department
of Education, CUNY, and the ILS, we have begun a
two-year evaluation of our inservice professional
development program for high school teachers. Six
high schools, each with teams of three teachers
led by an on-site teacher-consultant, are currently
being studied to determine the effectiveness of our
work. Under the leadership of ILS Associate
Director Anne Campos and Research Associate
Roger Peach, the study will consider the Writing
Project's impact on teachers, instructional practices, and student literacy development, by looking
at questions like;
• How and to what extent does involvement in
the NYCWP high school program change teachers' attitudes about and knowledge of using writing as a tool for learning across the curriculum?
• How does this involvement affect teachers'
practice in the classroom?
• How does involvement affect the learning and
writing performance of their students?
• What is the relationship between teachers'
professional growth and students' attitudes,
knowledge, and performance?
Our hope is to find that teachers' use of
"best practice" instructional strategies increases,
as do their abilities to create effective writing
assignments, use a wider range of materials, and
assess student work. We also hope to find that
their students' written communication skills
improve measurably, and that student ability to
construct knowledge and demonstrate conceptual understanding increases as well.
Five on-site teacher-consultants will help
collect both quantitative and qualitative data,
including surveys of and interviews with teachers
at the beginning and end of their collaboration
with the Writing Project; student writing samples
collected at the beginning and end of a school
year; Regents test scores; and student ondemand writing at the beginning and end of the
school year. Concurrently, a control group of four
teachers and their students will provide the same
data for comparison.
This study will enhance what we have
already learned from our 2002 and 2003 surveys
of teachers who have participated in professional
development through the NYCWP. Collected and
analyzed by CUNY doctoral student Kate Moss,
the data from these surveys came from the
responses of 180 teachers the first year and 204
the second year, and show decisively that participants find our programs extremely beneficial.
Respondents strongly emphasized the

importance of the NYCWP in promoting a "culture
of collaboration" among colleagues in which
teachers felt they could grow as professionals
and leaders. The surveys also show that teachers
are enthusiastic about the transformative effects
that the program has had on their classroom practices: the strategies they learned through the
NYCWP, teachers said, were effective, comfortable, and fun for their students, and significantly
enhanced learning overall. Finally, because we
serve such a large number of new teachers, the
surveys also emphasized the importance of our
role in helping these teachers learn, practice, discuss, and reflect on literacy strategies that
became important "tools" in their first years.
Overall, most teachers reported that, after working with the NYCWP, they began to use writing in
class daily or at least two to three times a week.
Most also began using a drafting and revision
process with their students, and nearly all reported that they had greatly added to their knowledge
about and ability to introduce a wide variety of literacy strategies in their classrooms.
In a 2003 report, the National Commission
on Writing in America's Schools and Colleges
noted that writing is one of the most neglected
elements in education today. We hope that when
the results of our inservice program evaluation
are available in the fall of 2005, we can show concretely that the New York City Writing Project
gives teachers, students, and schools the support
and tools they need to change this.

Looking Both Ways
Publishes New Book
Looking Both Ways (LBW), the project that
brings teachers from city high schools together
with professors from CUNY colleges to focus on
literacy development and inquiry learning, has
just published the second volume in its professional development series. Edited by Bonne
August and Marcie Wolfe, facilitating
Collaboration: Issues in High School/College
Professional Development is a collection of
essays written by LBW high school and college
teachers that take on the issues they encounter
as they work in pairs to facilitate seminars. The
essays explore ideas like how protocols can be
used to shape community; the value of "teacher
talk" as an instrument of discovery and antidote
to isolation; and the ways in which LBW's values
and practices work deliberately to support equal
status among high school and college participants and facilitators.
To obtain a copy of the book, call the Writing
Project at 718-960-8758.
. _,
continued on next page
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Weblogs and Beyond:
This Year's Technology
Exploration
What can really be possible in a classroom when students have regular computer
access? What technological tools are currently
available that might transform the teaching of
reading and writing and expand the possibilities for students' use of language and literacy if
only more teachers knew how to use them? For
many years, such questions have fascinated
Paul Allison, the NYCWP's technology liaison
to the NWP. Building upon the work he pioneered with students and colleagues at
University Heights High School, Queens
International HS, and, currently, East Side
Community HS, Paul has been coordinating
technology seminars for NYCWP teachers
since 2000. Online conference boards, web
quests, web page design, the creation of hypertext stories, and digital poetry all have been
explored by successive groups of NYCWP
teachers.
Recently, this work has been supported by
a 3-year grant that the NYCWP received from
the National Writing Project and the Broad
Foundation. Now, in the first year of the grant,
Paul and his co-coordinator Kate Moss,
Instructional Technology Fellow for the CUNY
Honors College based at Queens College, are
guiding 19 teachers through Weblogs and
Beyond, a seminar introducing the amazing
world of blogging, wikis, and other new media.
One Saturday a month, teachers from elementary school through college have come
together at East Side Community HS to learn
how to create blogs for personal and/or professional use. Unlike a web page, which is primarily for reading, a blog is a website that can be
edited through a browser so that readers can
write responses without extra software. Blogs,
which incorporate graphics as well as links,
can be created for conversation and information about special topics or can serve the needs
of particular constituencies. The seminar group
is interested in the purpose, function and use of
various types of blogs and wikis. For example,
some participants are developing blogs and
wikis for use with students. Seth KuppermanGuinals of the NYC Lab School is designing one
for physics. Donna Mehle is focused on her
reading/writing class at Vanguard HS, while
Claudia Giordano of Columbus HS is designing
for her digital photography class, and Susan
Sermoneta for her fiction writing class at
Fashion Institute of Technology. Others, like
Ken Stein at Satellite HS, Gina Moss at the
Monroe Campus Schools, and Christine
Bellacero with elementary school colleagues,
are hoping to create weblogs to encourage dialogue among colleagues. There are also several technology coaches - Richard Stohlman,

Sandy Scragg, and Paul -who have teamed up
with Humanities and English teachers in their
schools.
Several seminar participants are designing weblogs to support the work of various
NYCWP initiatives. Patsy Wooters, Ken Stein
and Nancy Mintz are working on a blog for our
National Reading Initiative, while Joe
Bellacero and Felicia George are designing one
for the New Teachers Initiative. Grace Rafaelle
hopes to develop one for this newsletter.
It has been inspiring for participants to
explore this work within the environment of
East Side Community HS, where Paul serves as
technology coach. Here participants can see
samples of the school's student blogs, which
provide evidence of how this new media can
engage students in literacy. The potential for
expanding the audience for one's writing on a
topic as well as for broadening the kinds of topics that get written about in school is limitless.
For example, a single class can have a home
page that provides a clearinghouse with links
to "member blogs," and students can maintain
their own pages. At East Side there are blogs in
which students write about independent reading, and classmates add their responses to the
posted commentary, but there is also an extensive blog created by just one student that is
devoted to the NBA and records game results
and commentary on the current season.
Students and teachers can visit, read, and
respond to anything they like.
In addition to the seminar, Paul also hosts
an "open lab" at his school on Wednesday
evenings where technology specialists from
other city schools can visit and do some work.
The ultimate goal is to create a cohort of
NYCWP teachers and teacher-consultants who
can use blogs and wikis and begin to pass on
those skills to an ever-growing number of
teachers and students.

7th Annual
Teacher-to-Teacher Conference
"The mark of who we are is that, no matter what else we do, we write together." So
began Sondra Perl in her keynote address to
the teachers at the 7th annual Teacher-toTeacher Conference in April as she invited the
group to "start with a little writing." Long-time
Project members were asked to jot on the topic,
"What draws you back to the Writing Project?",
while newer members were asked to write,
"What do you sense is the promise of this community?" Soon teachers from all over the city
were coming up to the microphone to share
their responses. "As a new teacher, Writing
Project seminars were my IV," wrote Sonja
Johnson of the Bronx High School for Writing
and Communication Arts. "They have become
a continued reservoir of support for me."

Antonio Jacobs, a teacher at the Katherine
Gibbs School, spoke of how "The Writing
Project is a way of actively opposing the rancid,
sardonic cynicism that can infect education" by
helping teachers "find ways to grow." And
Barbara Bell of MS 113 in the Bronx wrote,
"The promise of this community is that it first of
all teaches us to recognize our own skills and
gifts as writers, and then helps our students
develop theirs." As Sondra then talked about
how her own introduction to the Writing
Project in the 1970s "changed everything I
thought about teaching from that point on,"
many in the room knew exactly what she
meant.
The twelve workshops that followed featured classroom teachers sharing their expertise on topics ranging from l-Search to genealogy to independent reading to working with difficult texts. Participants created mock web
pages, wrote "ghost chapters" for a work of literature, went on gallery walks, constructed
towers out of straws and tape, and visually
analyzed poetry. As always, when the day was
over, participants commented on the quality of
the workshops, the expertise of the presenters,
and the way learning from one's peers can
invigorate one's own practice. As one participant put it on her final comment sheet, "This
was wonderful. I wish we had even more time
[together]. It really gets you excited about literature in a way that can be shared and celebrated with others."

Get Your Copy of

Teacher to Teacher:
Ideas that Work From
the NYCWP
Published in October 2004, this
new book has been selling rapidly to teachers, literacy
coaches, and administrators
all over the city. With ideas
from over 50 Writing Project
members on topics ranging
from "getting Shakespeare on
his feet" to teaching essay
writing to using games, drama,
debate, the arts, and technology in the classroom, it is a wonderful resource for any teacher.
To get your copy, call 718-9608758, or send a check for $12 to
the NYC Writing Project at 250
Bedford Park Blvd. West,
Bronx, MY 10468-1589.

Keep On Keeping On:
A Look at Three Years of the New Teacher Initiative

Joe Bellacero
Evander Childs HS

Teaching is a juggling act. We juggle what we believe it is important for our students to learn and the
tasks they need to master for mandated state exams with the fact that many of our students lack important basic skills. We juggle attendance and transportation cards with mountains of paperwork. We juggle wanting to do a goodjob with wanting to have a social life. The New Teacher Initiative, made possible by a grant from the National Writing Project, supported new teachers as they moved through their
critical first years and learned to juggle the numerous demands of our profession. Here, Joe Bellacero
allows us to peer into their learning process as he shares the group's successes.

As teachers in the NCLB era, where politicians, business persons, lawyers, test-making
companies, textbook publishers and, occasionally, parent organizations set the agenda for
education, we are well aware of how frustrating it is not to be trusted, not to be consulted,
not to be listened to, when it comes to educational issues. Turn on your TV of a Sunday
morning and pick a talk show, any talk show
from PBS to CBS: you will find people discussing education and not one of them will be
a classroom teacher. Oh, there may be a union
person if the issue is the contract, and that representative may have spent some time in the
classroom for five or so of his/her thirty years
" in the education business. But, if the subject is
curriculum, standards, standardized tests, literacy, resources, school safety or classroom
management, not one of the fresh scrubbed,
crisp-suited, serious-minded participants in the
discussion will be a career teacher. In the public debate about what happens in America's
classrooms, teachers are voiceless.
Recognizing this and understanding how
foolish it is, it would seem that the last thing
real educators would do, in constructing a
mentoring program for new teachers, would be
to ignore their voices in setting the agenda for
the program. Yet, that is how it is done. After
schools of education have finished with telling
"soon-to-bes" what they need to know to teach
in the "current educational environment," the
graduates go out and begin their careers under
department chairpersons, principals, assistant
principals, mentors, literacy coaches, and colleague "buddies," all of whom will tell their
charges at great length what they are doing
wrong and how to do it right. Finally allowed to
share what they know, these experienced educators do plenty of talking. Listening? Not so
much!
In creating the NYCWP's proposal to the
National Writing Project's New Teacher

Initiative, we were determined that listening
would be our first priority. Beginning with one
of the fundamental beliefs of the Writing
Project, that teachers learn best from other
teachers, Debi Freeman, Felicia George, and I
discussed ways in which we could help the
new teachers in the program learn from each
other. This was also a case of making a virtue
out of necessity as none of us could claim any
special expertise in understanding the needs
and problems of new teachers. We decided to
base our work on the structures that already
existed within the Project. We would invite the
participants to join our courses, consult with
them one-on-one, and bring them together in
reflective meetings. In addition, with the help
of Ed Osterman, we created a listserv where
the conversation could be free, open, and safe.
By the spring semester of 2003 eleven
participants had been recruited from the staffs
of Lafayette High School in Brooklyn and
Evander Childs High School in the Bronx, two
schools where the Project was already working. At the NYCWP's annual Teacher-toTeacher Conference, the group came together
to learn a bit about each other and about the
program. On Monday, March 7, the email
addresses of the participants were placed in
the Listserv, and I sent out a little welcome
message. Then we sat back and worried, "Will
they talk?" We got one response, so, like a
comedian dying on the stage, I sent out a second message, the rather desperately titled,
"New Teachers, is this thing working?" As we
waited, squirming in our seats, for the hoped
for flood of chatter, we began to wonder if the
reason other new teacher development programs didn't let participants control the conversation was because these beginners just didn't
know what to say I
We needn't have worried. By the end of
that first term we had 76 pages of talk. The
addition of consultants Amanda Gulla, Angle

Pruitt and Katherine Schulten, along with the
new teachers they brought to the program in
2004, caused an even greater blossoming of
discussion. As I write this in March of 2005,
there have been over 250 pages of conversations, clear proof that, given the chance, new
teachers are more than willing to share what
they know, ask about what they don't know,
and talk about their desires, hopes, fears, and
needs.
"I wish I knew that having a mentor might
not be as great as it sounds!" Abigail broached
the subject carefully. "I thought my mentor was
supposed to be someone who helps me
through this volatile first year of teaching."
Kate responded, "I think that what makes
someone a mentor is that the person believes
in you and empathizes with you (or at least they
seem to.)" For two weeks people thrashed out
how to deal with mentors.
"I am in need of some insider information.
This is my second year teaching, and my secondary school for many reasons, is not a very
nice place to be. lam convinced that in a better
environment, and with a couple more years'
experience, I could become an excellent and
very happy teacher....Can anyone suggest
some schools I should look into? (Into which I
should look??)?" This led to a conversation
called "Irritation and Pearls" where participants discussed whether more could be
learned by staying in a difficult environment or
by moving to a more supportive one. Such a
conversation would never have come up in the
student teaching course I took.
"My dilemma is how to broach this topic
(sex) in a tactful way? I want to be sensitive to
those students who are sexually active and
have either had an abortion, or are currently
pregnant, involved with gang bangs, have been
sexually abused in the past or currently, are
still naTve about sex, or any other situation that
I may not be aware of. Every other time the
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topic of sex has been brought up in the past,
it usually turns very explicit very fast, and
terms about body parts are flying out of
mouths that are atrocious enough to make
Danielle Steele blush." Karen sent the question out there for us to think about, and
unlike a classroom situation where responses are top-of-the-head, we actually could
think before responding.
"I guess I would start by telling them my
concerns about the issues and the reason for
the presentation/lesson. Then I would invite
them to write down all of their concerns during the lesson instead of blurting them out.
Maybe that will cut down on the amount of
spontaneous emissions." Tricia's thoughtful,
funny response gave Karen the idea of using
writing.
Humor often eased the way in dealing
with sensitive issues. When the above conversation turned to students who turn every
lesson into sex talk, I made a suggestion on
how to deal with it and ended with, "If that
doesn't work-toss them out the window!"
Lateefah shot back, "I tried the window, but
the students landed on a mattress that was
waiting to be carted by the Dept. of
Sanitation and returned to class before the
period was over, (oh, well.)" This kind of talk
built a sense of trust and pleasure in each
other's company, so that participants could
feel free to talk about serious issues, even at
length, with confidence that they would be
heard and supported.
From the safety of that trust, a wide
range of professional topics was discussed,
leaving little doubt in our minds that new
teachers have plenty to say that is worth
hearing. The following posting from
Timothy, shows clearly how the participants
used the Listserv to vent their feelings,
reflect on their practice, ponder their challenges, and explore their thoughts. It also
shows how the teachers felt free to let their
personal style show through, "timothy's"
playful lack of an uppercase letter to begin a
sentence, was one of his trademarks.
"...the tension between test prep
material and 'fun' instruction has gotten to
me in the last couple of weeks, on this eve
of the 7th grade ELA, I feel a sense of
release from a lot of it, and eager to get back
into teaching.
"of course, test prep, can be teaching,
but I find it so unrelated to my students' lives
as readers and writers, for the last couple
weeks, I've taught:
7. process of elimination

2. eat a healthy breakfast
3. read the directions (twice)
4. if you guess, you have a 1 in 4 chance in
getting the right answer (probability/
5. choose the "best" answer (who says,
though?)
"i found my students' reaction to the
test prep so interesting, though. In years
past (to my knowledge! they have been run
through workbook after workbook to get
ready for this thing, that many of them were
nervous I wasn 't going to get them ready for
the test (even though it was spelled out in

"We also believe that
giving new teachers the
opportunity to control
their learning process
has immediate benefits
to them and may well
carry over to the
approach they take with
their students."
the course syllabus that we'd spend two
weeks with 4 practice tests). So not to have
the traditional workbook, they were thrown
off. once we started, my measurements
were definitely different than the Princeton
interim assessments have suggested, (has
any other 7th grade ELA teacher found the
interim assessments VERY easy?) after the
tests, I feel they are prepared to have their
reading skills measured
"in response to Tricia's situation...!
feel on the fence about vocabulary instruction. I was reprimanded last year for including traditional vocabulary (10-words-onmonday-to-look-up-for-friday). though I
understand the ol'district's stance on teaching vocabulary in context, I see many highfunctioning high schools involved in intensive vocabulary instruction (word origin, prefixes, etc.). do my students miss out from
this?
"I feel that many of them are in beginning stages of reading and writing, where
vocabulary can aid this, it can also turn
many off. where I am seeing a student write
his first poem, I have another student in the
same class pulling out a photo-copied packet of words to know for the PSA T."

There is a sense that we are following
timothy's thought processes, that, in fact,
we are invited to think along with him. This
immediacy may be the greatest strength of
the NTI Listserv.
This year the grant money from NWP
runs out. We are looking for ways to integrate our NTI work into the full range of
activities teacher/consultants
pursue.
Felicia and I have begun work on an NTI Blog
where we can post stories and links that
might be useful for new teachers. Debi has
been writing a history of the work we have
done. Debi, Felicia, and I have been working
on various dissemination projects so that
others might learn from and build on this
work. And each of the new teacher participants continues to teach, some in other
schools, some in other districts and some in
other states, but, for now at least, they walk
into a classroom each school day. At a time
when 50% of new teachers leave within the
first three years, we have to see the retention rate of our NTI teachers as an indication
that there are real benefits to be found in a
technology such as the Listserv. We also
believe that giving new teachers the opportunity to control their learning process has
immediate benefits to them and may well
carry over to the approach they take with
their students. At the same time, we must
recognize that in such a complex calling as
teaching, the challenges are never completely overcome.
"My friends have started to congratulate
me on completing my first year of teaching.
I tell them with 15, 14, 13 days remaining, it
is premature because the year is not over
yet. Maybe I won't make it. And now perhaps they will understand why that is the
truth. Success, in this profession, is so precarious and so relative and I feel so fragile.
-Maribeth"

Patience

Passion Quick Passion Quick, a teacher at Bronx Leadership
Bronx Leadership Academy II Academy II, wrote this essay in the spring of
2004 for Marcie Wolfe's Lehman College course,
"Headings in the Teaching of Writing." In the
/I & f\&1
piece, she reflects on what she /earned about a
*'*' *^ *^ • *"*
student she at first assumed was "just a lazy kid."

There are students for whom every day is
a trial. I have a student like this named
Jason*, one of the sweetest boys I have ever
met, but one of the few children I know who is
constantly lost. Not only is Jason usually on
the wrong page, but he remains on that page
for many days before he realizes that everyone
else has moved on.
I feel for Jason now, but I was not always
so sympathetic. I used to think Jason was just
a lazy kid. I would ask him why he didn't turn in
his homework assignments, and I would interpret his many excuses as "I don't feel like
doing the work." I would ask him to come in for
after-school tutoring and I'd get no response.
I'd discuss him with colleagues, asking them
what I could do. Many of them felt that kids
who don't do the work shouldn't pass, and I
agreed. I decided then that if Jason was not
going to do the work he was not going to get a
passing grade.
Jason failed every marking period for the
entire first semester.
Putting a zero in my book next to Jason's
name became part of my daily routine. I was
set in my ways: if Jason was not going to try to
complete assignments, I was not going to give
him anything but an F.
Now I wonder if I helped Jason fail those
quarters, and whether I watered the seeds of
self-loathing and inferiority within him. Ninth
grade could not have been the first grade
where Jason had to deal with feelings of inadequacy. Since his reading ability is that of a
fourth grader, he must have had those feelings
for many years. Often times I heard Jason say
things like, "They make fun of me because I'm
stupid, and because I'm ugly," as if he owned
the titles of "stupid" and "ugly." He felt this
way because his grades reflected what he
thought stupidity and unattractiveness looked
like—F. But his not doing the work still
remained unacceptable to me.
Even though I was sure about the decision I made, I wasn't sure it was the correct
verdict for Jason. Something in me felt like
there was something wrong with his behavior,
something that didn't become apparent to me
until it was time for the class to change work
groups. I usually select kids at random, just

counting off and grouping them with others
who have the same number. But after a
semester of Jason never having his homework
and barely doing the class work, it was almost
impossible for me to place Jason within a
group. No one wanted to work with him:
working with Jason was like working alone. I
understood my students' frustration. What I
didn't understand was Jason's reaction to it.
With the commotion about work groups
surrounding him, Jason just watched and listened to what everyone was saying. Every
now and then he would try to laugh it off or lie
and say, "I do my work," but everyone knew the
truth. No one was really listening to him.
Jason didn't even put up a fight. He didn't try
to say he could do the work if he wanted to. He
just sat there until I settled everyone else
down. After class he asked me if he could work
by himself. He said he didn't want to affect
anyone else's work. I told him I had to think
about it.
Initially I was uncomfortable with the
idea of Jason working by himself, but then I
realized it might actually be beneficial. It
would be a perfect opportunity for me to sit
with Jason on a one-to-one basis. The next
day I went to class and told him what I had
decided. He seemed happy, and for the first
time in a long time my heart opened up to
Jason and became soft.
The first project we worked on was
called the "address poem." ** We started the
poem in class. There was a set of questions
that were intended to help shape a poem
describing each student's home. The questions
were to be read aloud and students were supposed to answer the questions as descriptively
as possible without stopping to edit or revise.
Asking the questions in class not only ensured
that they were following directions, it also
ensured-that each student would at least have
a first draft. They were to take their rough
drafts home, work on them on their own, and
bring in their second drafts for peer editing.
Even though Jason was in class the day before
and took part in the class work, when I sat
down to work with him, he had nothing. I didn't expect that he would have a second draft,
but I had thought that he would at least have

the part we worked on as a class the day
before. Jason and I had to start from scratch.
I started out reading the questions for
Jason: "When walking through your house,
what do you see? Is there a long walkway or
corridor? Do you live in a house or a building?
What color is it?" I read the same questions I
had read the day before in the same manner
and at the same speed. But when I looked in
on Jason's work I saw that he was trying to
copy the questions. I said, "Jason, honey,
what are you doing? Why are you copying the
questions?" He looked at me and said, "It's
better for me that way. I keep forgetting the
questions. If I write them down I won't forget."
I was amazed and frustrated by his inability to
follow such simple directions. I couldn't understand how or why he couldn't answer the questions as I read them and move on as I moved
on. I took his paper from him and said, "Let's
start all over again." I took time to explain all
of the rules to him once more. I stressed that
he should simply answer the questions and
move to the next question when I moved to the
next question. He said that I was going too
fast, so I agreed to slow down the reading. We
started again.
This time Jason was at least able to follow the directions and answer the questions
without trying to copy them, but he was moving at an extremely slow pace. I was trying to
be understanding and patient, allowing him to
do whatever he needed to do to get the work
done. But he was thinking about the questions
too much. He thought about the first two questions and wrote his answers down only after
he was comfortable with his responses. Not
only was he thinking too much, he was also
writing very slowly. I felt like we were working
on penmanship. After he was done with two
questions, I stopped him. I told him to put his
pencil down and listen to the next question. I
read the question to him. Then after I read the
question I said, "What came to mind while I
read that question?" He looked puzzled. I said,
"Okay, did you think of anything while I was
reading the question?" He shook his head no. I
said, "Okay, well now that the question has
been read completely, is there anything that
comes to mind?" He thought for a few seconds

and then said, "Yes! I thought about my building." I jumped in. "Okay! What about it?" He
thought for a little while longer, and said, "I
thought about the steps and the hallway. I
thought about the window in the lobby and the
stairway." I said, "Great, excellent, put that
into your poem. Put it in exactly the way you
just said it to me." He was smiling a little as
he wrote those things down, and when he was
done he looked up at me as if he were ready to
answer the next question. Before I read it I
said, "Okay, now, do you see how you
answered those questions? The very first
thing that came to mind you put on paper.
That's what I want you to do for the next few
questions, Okay?" he replied, "Yeah!" and got
ready to write.
By the time we were done the period
was coming to an end. I asked Jason to come
after school so that we could work on the peer
editing section of the project, the section the
others were working on in class. After school
Jason was waiting by my classroom. I was so
surprised and happy to see him, and I got the
sense that he was happy to be there. Jason
had never made it to any other tutoring session. I didn't think this time would be different.
We sat down to work on the poem some
more. I asked him to read over the draft he
had, then I asked him if there were any questions that came to mind about his own work
when he read the poem. He shook his head no,
but with a little hesitation. I wasn't sure why
he was hesitant, but I thought that maybe he
didn't understand the question I was asking. I
thought of another way to ask the question. I
pointed to the first sentence on his page. "Is
there anything missing from this description?"

Again I got a puzzled look. I decided to try
another way, "Okay, try to visualize where you
live as you read this line. Is there anything
missing from the picture?" He looked down at
the paper. Then he sort of closed his eyes for a
second and said, "No. There are some things
missing." I said, "Very good, now include
those things." I told him to just draw a line and
an arrow pointing to wherever he wanted this
new information to be added. Then I told him
that I wanted him to do the same thing for all
the other lines. I sat beside him as he worked,
but I let him work without interruption. Going
over all the lines in his poem took him a while,
but he finally got it done. I told him to take that
draft home and come in with a final draft the
next day. He said okay, smiled and left.
The next day was the very first day Jason
came in with his homework completed. Jason
was smiling when I came around to collect the
homework. When I saw his face, I couldn't
help but smile along with him. I didn't want to
make a big deal of the fact that he had completed an assignment, but none of us could
help it. We all praised him—his classmates
and me. I was shocked to see such warm
recognition from his classmates. I guess they
realize that Jason is struggling and that it isn't
necessarily his fault. Jason's poem wasn't the
best, but he got a good grade; he got a B for
effort. He went around showing all of his
other teachers his B, and I put his poem up on
the bulletin board. It must have been the first
B he had gotten in all of his years of schooling.
He talked about that B for weeks.
I learned a lot from Jason. All along I had
been assuming he was a lazy kid. I failed him
three semesters in a row without really figuring out the issues behind his behavior. I was

grading his little bits of work with the same
rigor I applied to grading all the other students.
Clearly Jason has learning disabilities. He was
unable to answer the questions as I read to
him because he has trouble thinking and writing at the same time. He needed time to
process the question, understand it, and then
think about the possibilities of answers. For
many students this almost happens in one
clean motion. For Jason, there are no clean
motions. I should have been able to see all this
for myself, and I should have been dealing
with his situation differently all along.
Now at night when I write my lesson
plans I try to keep in mind that rarely does
every student understand everything that happens within a class period. Oftentimes students are afraid to ask questions, and no student will come forth and say, "I don't learn like
everyone else does." Jason was calling out to
me everyday that he came in without a homework assignment, and every day I walked right
past him with my eyes and ears closed. I
became accustomed to giving him zeroes and
he became accustomed to me ignoring him.
The fact that he wouldn't even put up a fight
forced me to notice him.
Now Jason and I meet once a week. I'm
not saying I've won the "Jason battle," but I
have begun to scratch at the surface. When
we're reading aloud in class and I walk around >
to see that my students are following along, if
Jason is on the wrong page, I still beg for
patience. But I also turn the page for him so
that he's in the same place as everyone else.
*ln the interest of privacy, the student's name has been changed.

** The Address Poem
The "address poem" that Passion Quick works on with her student in this piece is a Writing Project strategy created by Alan Devenish.
Used to help students generate a poem or other personal piece, it is done in the style of "Guidelines for Composing" in which the teacher reads a
series of prompts aloud as students write their responses. Some of the prompts we have used are reproduced below if you would like to try the exercise with your own students. After they have written, you might have your students process-write on the experience; share their writing through
"active listening" with a partner; or begin to choose material from the writing that can become a poem, story, essay, or anything else.

1. Write as a title an address—somewhere you have lived or where you live now, where you have worked, gone to school, visited, or vacationed.
You may know it very well, or only slightly. Perhaps you've been there only once. Remember that an address might be a room number (like the one
we're in now) or a city name (Athens, Greece). An address is probably coming to mind right now, whether you can explain the reason or not. Don't
worry—you won't have to defend your choice. Just write the address at the top of the sheet, and remember that you can always put another address
later if you feel uncertain about the choice.
2. "Look" at the place in your mind. What do you see there? Go closer towards it. What do you see now?
3. Is there a color to this scene? Many colors?
4. What do you hear? Music? Other kinds of noise?
5. Who's there? Does someone speak? What is said?
6. Is there food? Can you smell it? Is someone cooking?
I.
7. Does anyone else come in? Is there talk? Record that talk as well as you can.
I
8. Write for a few more minutes on anything you've already thought of, or a new image.

On Being THANK Tl UL
In the twenty years since its inception, the New York City
Writing Project has been many things to many people: a source
of inspiration, a place for reflection, a community of and for writers. As someone who has been there since the beginning, Ed
Osterman shares with us the Project's rich history, the far reaching scope of its work, and, of course, the importance of Fridays.
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the NYCWP teacher-consultants have "been
If someone had told me 31 years ago
that much of my career would be devoted to
developed." Under the guidance of various
professional development work - teaching
Project directors and through our work with
teachers! - I would have been shocked. I
each other, we have collectively defined and
loved teaching high school students and was
re-defined our roles. We have developed
good at it. And I always cherished being part
processes and structures that enable us to
of the James Monroe faculty. So, when I was
support one another and learn from each
first invited by Richard Sterling in 1984 to
other in ways that enrich the work we do with
become an on-site teacher-consultant for the
teachers, students, and administrators.
New York City Writing Project (NYCWP), I
Stage 1: Sharing and Support
was a bit wary and fearful of leaving both my
classroom and my school:
For many years now, the on-site teacherBut I loved the Writing Project work I did
consultants have been NYCWP's public face
with teachers during the summers, and the
in schools. We design and promote most of
way in which the National Writing Project
the Project's initiatives; we teach most of its
(NWP) had re-conceived the role of staff
seminars, workshops and institutes. Yet, I
developer as "teacher-consultant." Moreover,
suspect that few people know how the work
I already had two good models for such a role.
we have done in schools is the direct result of
the ways in which we have collaborated on
As a result of a three-year federal grant that
initiated our inservice program, Carla Asher
Fridays in the Speech and Theatre Building at
Lehman College. From the very beginning of
and Marcie Wolfe had left their own schools
to work in other high schools, creating a
the Project's on-site inservice program, when
Marcie and Carla were out there alone, the
unique inservice model. They were not running
around to five or ten locations like Board of
importance of Fridays has been fiercely proEducation "specialists" did in those days. They
tected. For us, it has been a lifeline.
each worked at two schools for two days every
Throughout the years, it has been imporweek: collaborating with teachers on lessons,
tant to all of us who became on-site teacherconsultants to retain a sense of ourselves as
modeling in classrooms, and coordinating an
on-site NYCWP graduate seminar afterclassroom teachers. And yet, we are in a different role. We are both insiders and outschool. By the end of the year, they had
become fully immersed in the culture of each
siders. While we have an insider's classroom
experience and knowledge of the school sysschool. They demonstrated to me that it was
both possible and powerful to adapt one's own
tem, we are outsiders in the schools we
classroom experience to support colleagues at
serve.
other schools. So, I accepted Richard's offer,
It is on Fridays that our community
telling myself that, as I did this job, it would be
meets. It is here that we share and reflect
crucial to remember what it is like to teach five
upon the week's events, prepare materials,
classes of 170 students, juggle three different
and most importantly, look critically at the
preparations, handle homeroom responsibiliissues facing us as we work with teachers,
ties, and face a challenging freshman class
departments and faculties.
eighth period.
What was established as a forum for
Now that I am in the middle of my first
support and professional growth on Fridays
year of retirement, I often wonder: How did I
has evolved over the twenty years I have
make the transition from classroom teacher
worked with the Project. In the first few
to staff developer? How did I survive? Twenty years, when our group consisted of 3 or 5
years later, it is clear to me that it has been
teacher-consultants, Carla Asher would gaththe support of a distinctive professional comer us together for a weekly go-around. The
munity that has sustained me. Over the years,
meetings always began with journal writing,
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just as all Writing Project activities invariably
did. Often, each of us would focus on a problem: a difficult moment in a seminar, a
teacher we weren't sure how to help, an
administrator who put us on the spot. But the
highlights of these days occurred when one
of us demonstrated or shared something
related to the teaching of writing. Thomasina
LaGuardia guided us through "the address
poem;" Helen Ogden passed around the "exit
and entrance" slips she had taught a biology
teacher to use. We gave to each other freely.
I realize now that, in many ways, these
go-arounds were a continuation of the dialogue that began in Writing Project seminars.
There, through writing, sharing and presenting, we had all become comfortable talking
about our practice. We could reveal a struggle as openly as we celebrated a success.
We had learned to become generous with the
materials we designed. (When I began consulting at Newton High School, Benita
Daniels remarked, "I cannot get over how
willingly you give out your lessons and handouts.") There was never a sense of fear or
shame in sharing; there was never any selfishness. We had learned the values of collaboration through our experience in Writing
Project seminars.
In the years that followed, first Gail
Kleiner and then I assumed leadership of the
teacher-consultants. Our group grew in numbers and solidified. But the Friday meetings
and the round-robin sharing remained intact.
Stage 2: Greater Expectations: The ILS
Inquiry Changes Our Fridays
By the mid-90s, the NYCWP inservice
program was over 10 years old, and it was
becoming apparent that changes were needed. The standards movement was taking off.
A new generation of teachers was entering
the system, many of whom seemed to know
more about writing process and group work
than when we started. Reading - in both content areas and English classes - was of
growing concern in middle and high schools.
New small schools were emerging with very
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different structures and a new set of expectations. It was no longer enough for a
NYCWP teacher-consultant to have expertise in the teaching of writing. Our roles were
expanding. We interacted more directly with
administrators; we were asked to coordinate
study groups and team meetings. On Fridays,
then, we needed to look more critically at our
practices and our values. We needed to reenvision our work to adapt to a changing
educational environment.
To serve our multiple needs, our new
director Linette Moorman was determined to
reshape the content and form of our Fridays.
Though we continued to make time for sharing what was happening in our schools and
addressing practical needs ("What workshop should I do on staff development day
for this group of teachers?"), Linette varied
and deepened the Friday meetings so that
they would be more aligned with the monthly Inquiry meetings of the Institute for
Literacy Studies (ILS).
The NYCWP is just one professional
development program of the ILS, a research
unit at Lehman College. The ILS is home to
the Writing Project, the NYC Mathematics
Project, Lehman College's Adult Learning
Center, and various initiatives for afterschool youth educators and family literacy
workers. In the mid-90s, under the leadership of ILS Director Marcie Wolfe and
research director Cecelia Traugh, it was
decided to bring together on a monthly basis
all the teacher-consultants and directors
from all of the ILS projects (as well as key
support staff) to examine the particularities
of each program's inservice model and
explore the commonalities that exist across
programs engaged in on-site professional
development. In the years since, the Inquiry
has deepened our philosophical understanding of professional development and
enriched the ways in which WP teacher-consultants work together.
For many years the focus and content of
the ILS inquiry was designed by Cecelia in
collaboration with the ILS long-range planning group: Marcie, Linette, Elaine Avidon,
Anne Campos, Anthony Conelli, and Paul
Wasserman. Each of them contributed ideas
and readings. Inevitably, then, there was a
reciprocity that existed between the ILS
inquiry and NYCWP's Friday teacher-consultant meetings. As a result, at both forums, we
engaged in professional study around yearly
themes, individual presentations, and end-

year reviews of practice focused on work in
schools.
Themes for the day: Linette was strategic
about the focus for Friday's journal writing.
For example, at the start of each year, we
would be asked to write about the experience of "entry/re-entry," a theme we once
addressed in the ILS Inquiry. For those of us
entering new schools, what first impressions
or concerns did we have? What intentions
did we hold for our new sites? For those
returning to old sites, how might we deepen
the work we had begun? As the year progressed, we continued to write weekly about
the successes and challenges and to share
our writing.
Yearly themes: Linette drew heavily on both
the themes and processes of the ILS Inquiry

"We have developed
processes and structures
that enable us to support one another and
learn from each other in
ways that enrich the
work we do with teachers, students,
and
administrators."
model and her experiences with The
Prospect Archive and Center for Education
and Research in Bennington, VA. Following
these models, Linette began to focus each
year around themes/issues that either
emerged from what was happening around
the school system or would deepen our
understanding of the complexities of professional development. During one year, the
theme was "visibility;" each of us had to collect evidence of how the WP's work was evident in a school. In another year, we focused
on the challenges of building relationships
with teachers and administrators, exploring
how such relationships demand time and
trust, but ultimately form the basis for moving work forward. I can still recall gathering
materials together -- meeting notes, lessons
plans, student samples - to chart the year's
journey I took with a colleague at Campus
Magnet to understand how our evolving

work relationship impacted on both her practice and her students' achievement.
Collaboration became an important issue for
many of us. As more outside organizations
materialized in schools, we needed to develop ways of working with other professionals
who may or may not have shared our values
or methods. For five years, I collaborated
with three staff developers from three different organizations as a part of a professional
development team. The four of us not only
had to adjust to the cultures of the schools
we were serving, but also had to figure out
how to compromise and trust each other
and, at times, sacrifice ego. I don't think I
could have succeeded in that collaboration
without the work we did on Fridays.
Study: Every few years different trends and
concerns related to the classroom seem to
enter the public school consciousness: language and cultural diversity, literacy, reading. In response to what teacher-consultants
witness in schools, we often set aside a
series of Fridays, spread out over the academic year, for study. For example, we devoted one year to the issues of reading. We read
and discussed chapters from Zimmerman's
Mosaic of Thought, Constance Weaver's
Reconsidering a Balanced Approach to
Heading, and Reading for Understanding, a
book co-authored by one of our former colleagues, Christine Cziko. We discussed
young adult fiction and, for one Friday, Nick
D'Alessandro encouraged all of us to read
Push to see what so many high school students were talking about. On other occasions, individual teacher-consultants conducted demonstrations of particular processes we could use in schools. So, Laura
Schwartzberg taught us about think-alouds.
Lona Jack-Vilmar used a section of Zadie
Smith's White Teeth to take us through the
experience of the interactive read aloud.
Using an approach he read about in a book by
Gordon Pradl, Nick pasted a poem on large
newsprint and invited us to respond silently
on the newsprint as we attempted to interpret its meaning collaboratively. Julie
Conason shared the independent reading
program she and her colleagues had developed at East Side Community HS, whereas
Barbara Martz shared the ways in which she
and Donna Mehle were attempting to meet
the same challenge. Alan Stein and Diane
Giorgi, both social studies teachers, provided us with the opportunity to experience
what it is like to read and respond to histori-

cal documents. Debi Freeman and Lucie
Harris assembled a variety of printed and
visual texts on a theme, thus creating a
gallery walk as a way to introduce a topic. By
providing time for us to study in a particular
area and share our individual expertise,
Linette enabled the teacher-consultants to
revisit major issues, expand their knowledge,
and replenish their repertoire of teaching
approaches.
End-Year Reviews of Practice: Our Fridays in
June were often devoted to final presentations. Linette often termed these presentations "Reviews of Practice," using the name
and format she learned at the Prospect
Center. There, teachers present an aspect of
their work for an audience of peers. Each
review of practice is framed by a question the
presenter poses. We adapted and used this
process often as a way to help each other
reflect upon work. Each teacher-consultant
would prepare a 20-30 minute presentation
that might focus on his/her work in one
school or with one group of teachers. The
review mirrored the year's theme, and often
centered on an issue of importance to the
teacher-consultant:
1. How did I give the NYCWP visibility in
all three of my new schools this year, and
what indications are there that I built capacity
for next year? (1997)
2. What might I have done differently to
make the study groups more productive, and
what should I consider regarding the focus,
structure and context for study groups in the
future? (2000)
3. What have been the characteristics of

my work with new teachers, and what might I
do differently next year to better support
them and prepare them for teaching? (2001)
4. Given the state of the school, what
have I done to help build and sustain a professional community among the staff? (2004)
The warm and cool feedback we gave
each other following these end-year reviews
often identified hidden strengths in our work
as well as provided possible future directions
if we were expected to return to the school in
the fall. Moreover, these reviews of practice
were often humbling. You came away with
respect for your colleagues and an appreciation of the delicate nature of professional
development. In short, you learned, both from
your own review and all of the others you sat
through.
StageS: National Connections
Since 2002, Nancy Mintz has directed
the NYCWP and has made sure that the
Fridays remain in place. We continue to'write,
read, and present for each other.
Under Nancy's leadership, several of us
have been documenting our work for national
dissemination. For the NWP's New Teacher
Initiative, a number of us have written about
our work with new teachers and presented at
national conferences. Patsy Wooters is
spearheading our site's involvement in the
NWP's Reading Initiative, and many teachers
are participating in a study group exploring
content area reading, long an interest of
Nancy's and a concern of our site's. Such initiatives ensure that we take on the stance of
learners, that we continue to look at what we

Left to right; Debi Freeman, Diane Giorgi, Lucie Harris, Lona Jack-Vilmar, Gina Moss, Julie
Conason, Joe Bellacero, Patsy Wooters, Harriet Stein, Katherine Schulten, Nancy Mintz,
Felicia George

don't know and resist simplistic answers.
Such a stance - of peers giving to and learning from each other- has been with us from
the start.
Final Thoughts
I have worked as an on-site teacher-consultant providing professional development in
many different settings: large traditional academic and vocational high schools as well as
new small high schools. I have had the pleasure of working with teachers of all disciplines
and backgrounds. I survived. I made the transition.
As I look around the schools today, I see
many teachers doing what I was so fearful of
doing back in 1984: leaving their own classroom to become mentors or coaches or whatever new term is applied to the role. I often
wonder. Do they find the job scary? Do they
have a professional community to turn to for
support?
Throughout the years, I often told myself
I would return to my own classroom and, periodically, I did. But something always drew me
back to professional development work. Part
of it is that I love teachers: listening to their
hopes, working with them on a lesson, sharing their struggle to succeed. But I know that
what has truly nurtured me has been the support of the NYCWP community: its values, its
structures, and its people.
I want to thank my colleagues - those
talented, committed, and tireless teacherconsultants - for accompanying me (and
sometimes holding my hand) on the journey.

Ed Osterman and Linda Chin at work in Bronx International HS

tributes
to ED
Thinking about Ed in retirement from
the New York City Writing Project and from
working with teachers in schools is a bit incomprehensible for me. Shortly after my first
Invitational Summer Institute in 19801 met Ed
Osterman. He was part of the founding group
of brilliant "summer fellows" of the New York
City Writing Project. In those days, I remember
being intimidated by Ed when he discussed literature, theatre and film, and I think I was a little scared by his energy. As an elementary
teacher, I kept my distance from him. However,
that was impossible, because he was a part of
everything the New York City Writing Project
did. As he sped in and out of offices, up and
down flights of stairs, dashed across campus
from the Speech and Theatre Building to
Carman Hall, he seemed to be everywhere-doing everything that needed to be done to
develop the various activities of the Writing
Project. Contrasting with Ed in motion, I also
have vivid images of him sitting, legs stretched
out and crossed, pen grasped tightly, writing
furiously in Saturday meetings, planning meetings of the steering committee, writing
retreats, workshops, etc. His note taking and
documenting of the events and activities are
legendary. All of us who are a part of the
Project deeply appreciate the efficiency and
discipline with which Ed promptly captured the
work of the Project throughout the years. His
efforts in establishing and helping to maintain
the collections or "files" of the New York City
Writing Project made all of us smarter, and
strengthened our work.
Over the years as my roles in the
NYCWP evolved, I found myself working more
closely with Ed. I sought out his experience and
expertise as an on-site teacher-consultant. I
often requested his advice on administrative
and organizational matters and was always
buoyed by his compliments when things went
well. When I became one of the directors of the
project, Ed worked with me as an Associate
Director for over seven years. During those
years I relied heavily on his organizational
skills, his writing and editing skills, his passion
for his work with teachers and his dedication to
the highest standards of the work of the New
York City Writing Project. Like many of his

Ed Osterman was one of the first NYCWP Teacher-Consultants, and he remained in the
role longer than anyone else ever has—20 years. As Nancy Mintz writes in her tribute,
"Ed is the NYCWP. "He has influenced all of us, even those who have never met him in
person but know him only as the thoughtful and generous "host" of our listserv and former
editor of this newsletter. In his essay on page nine, "On Being Thankful for Fridays," Ed
reflects on his years as a T-C; in the tributes below, others share memories of Ed as collaborator, consultant, leader, mentor, teacher, documenter, theater maven, travel partner,
writer, worrier, Yankees fan, and, above all, friend.
friends and colleagues, I am delighted to see
Ed retire from the day-to-day responsibilities of
full-time teacher-consultant, etc., so he can
continue to serve his professionfaywriting and
publishing more.
Let me take this opportunity to thank
Ed for giving so much to so many and for being
a caring, compassionate colleague and friend,
particularly during difficult times.
Linette Morman
Sometimes I hear Ed humming as he
works, the joy, the sweetness of his being so
present. Sometimes I see/hear Ed frowning, a
worry on his brow and in his tone. And always I
think of him as molding from this range of feeling the living he does every day—dinner and
the theater, a presentation for a group of supervisors, the carefully crafted note to a teacher, a
co-taught lesson with a teacher-colleague, the
holiday gift for a good friend.
Ed is my friend. Kind, funny,
thoughtful. I have met few people who hold
such high standards for themselves, who
remain true to those standards, consistently
and generously offering/bringing to others
what he makes; again and again driving himself in the process of that making.
We met in 1980. In those early
years, we were both part of the remarkable
group that shaped the Writing Project's monthly Saturday Meetings and were often on a
team that brought the Project's work to schools
and conferences. But the first time we actually
co-led something wasn't until 1983. A group of
Project teachers had recently developed the
Writing to Leam Workshop, and when we were
invited to lead a session at a Westchester
Community College conference on teaching
writing, it seemed a good opportunity to try this
work out in a public arena.
Ed and I were to plan an hour and a
half session for 30 high school and college
teachers and find a reading to use with that
plan. On a Sunday about two weeks before the
conference, we met at my house to select a
short, but not too short, hard, but not too hard,
reading for the workshop. Between us we had
fifty or so essay compilations and composition
textbooks. Four or five bleary-eyed hours later

we made our choice: "The Spider and the
Wasp." It took a second meeting to work out
the timing.
On the drive to the conference, we
were feeling pretty confident and spent our
time chatting and gossiping; things didn't fall
apart until we arrived. As we got out of the car
we realized we'd left all of our handouts
including "The Spider and the Wasp" home. So
much for being prepared. The next shock came
when we saw on the conference program that
we were billed as the afternoon "lecture." All
200 conference participants seated in an auditorium in rows were to be ours. Yes we survived and the day worked well. And yes, there
was no lecture on writing and learning. Ed and
I put our heads together. We figured out how
to get the materials we needed in sufficient
number to Westchester, and we figured out a
way to do the workshop as a workshop for the
group of 200.
I tell this story because it is emblematic to me of the joy of working with a partner
who cares so deeply, who is so careful, who
can screw up and survive. Who always sees a
way through what looks impossible even when
he feels it is impossible.
In 1984 Ed and I taught a summer
institute together. I remember that when we
were co-leading the group, I couldn't get a
word in edgewise and Ed will say he couldn't
get a word in edgewise. Both are likely true.
But more importantly that summer we took
what we'd managed at Westchester and used
it to dance. As co-leaders of the seminar, we
trusted each other; we knew that regardless of
what we'd planned or how long we'd planned,
what we would actually do would be about the
group and what was happening in the moment.
And though we never again taught an Institute
together, we became friends.
I see my older son and Ed talking all
these years about the Yankees, I see Ed reading an article Eric recently wrote and sending
Eric an e-mail sharing his thoughts. I picture
my younger son at age 7 or 8 walking into a
meeting in our living room and going over to sit
by Ed. I see Ed's concern when Jacob ,as an
adolescent, spoke rudely and with disdain to
me. And this summer, Ed will travel to

California to share in Jacob's marriage.
I have loved sharing these families,
my biological and the Writing Project/Institute
with Ed.
Elaine Avidon
I've been involved with the New
York City Writing Project for half of my life and
I've known Ed for that long, too - 27 years.
In 1978 we were in our first writing
group together, and he has been a friend and
colleague ever since. He wrote then about
travel - a car trip with a friend, and what it
meant to him at the time and later. Many of us
were drawn to his humor, his honesty, his
unapologetic anxiety. Looking back on it, Ed
thrived in that group, and has thrived in groups
ever since, doing some of his most spectacular
work in the school families he helped to forge
at Newtown and Bronx International.
After that summer institute, Ed and I
stayed in touch by phone and through regular
meetings of Writing Project teachers held in
our homes. We planned together over the
phone - devising ways to organize writing
groups, or thinking through pieces of literature.
Sometimes, through these discussions, I was
admitted into one Bronx high school's culture both oppressive and supportive. Should I
accept the position as coordinator of the
English Department bookroom, Ed wondered
on the phone. What would be the payback to
the vindictive and mercurial department chair?
Ed is an amazing collaborator and
leader- the antithesis of the administrator he
reported to back then. Soon after the first WP
summer, Ed and his WP colleague Susan Lesser
jointly held the position of school writing coordinator. He and I co-led many WP initiatives,
among them courses at Brandeis HS in the
Writing Teachers Consortium, a very early and
weird course in Queens for the LIFT, a WP summer institute in London. Many of us in the
Writing Project have collaborated with him
professionally. These collaborations are
always wonderful, sometimes even as they're
happening. And for years beyond those early
days he's been a Writing Project leader, guiding
new consultants, organizing planning sessions,
setting directions.
His collaborative nature makes him
a wonderful travel partner and theater friend,
too. To meet, to go, to see, to talk - these are
easy, delightful, special. We have traveled to
Europe together, house-sat together in London.
And for many years, Ed has kept alive in me
that part that was dormant, under layers and
layers of rock and roll music - a love of theater
and of the Broadway musical at its best (or
sometimes its worst). Ed now has a little online community of fellow travelers to whom he

writes about theater, another family, and I am
thrilled to be included among them.
One thing I learned about Ed by traveling with him is that he has an uncanny sense
of direction. A few of us know this. He remembers landscape as if it is a stage set: the color
of the sign, the way the tree bends at the turn,
the house you see before the hill. Who knew
that this would become a metaphor? By foot,
by car, if you're with Ed, you don't get lost.
Those of us in the Writing Project know that
you can rely on him to know the way.
Marcie Wolfe
• • •••
I knew Ed was planning on retiring
but I refused to believe it. It finally became a
reality when he handed in his letter of resignation as Associate Director of the Project. I have
to admit that I'm still in denial and I have simply refused to let him go. I call him all the time
to ask his advice. I trust his instincts and his
judgment and I know that if I ask him to do
something it well get done quickly and efficiently.
Ed is the NYCWP. He has been a part
of it from its beginnings and the work that he
has done over the years has been and continues to be remarkable. His work as a teacherconsultant sets the standard all of us try to
achieve.
Ed and I first worked together when
we designed and co-taught the Literature for
My Classroom summer open. Our styles were
different. Ed needed to structure every moment
of the day while I was more willing to let it
unfold. We worked hard at a compromise and
found that we worked well together. I learned a
great deal from him that summer and I have to
admit that there were times that I was glad to
have the "script."
This semester Ed and I are facilitating a series of full day workshops for assistant
principals. We plan extensively, the scripts are
detailed and the days are exhausting. We're a
team and I love working alongside him.
Nancy Mintz
One of the most incredible things
about the Writing Project community is that
you meet folks who make you proud to be
amongst them; one-of-a kind folks whose intelligence, compassion and ferocious work ethic
stun you day after day, year after year. And
rarer still, when you meet an individual whose
tangle of tension and mountain of generosity
and heart know no bounds.We have often
called Linette the heart of the Project, I would
have to call Ed Osterman its soul.
I had the extraordinary good fortune
in my first year as a teacher-consultant proper
to work alongside Ed as the co-coordinator in

what would be my very first time teaching a
Writing Project graduate seminar. What I
learned defines every single course I have
taught since. Ed laid the groundwork meticulously, step by step: every activity and every
article were considered, reconsidered and
thought thoroughly through. And while Ed is
famous for second, third and fourth guessing,
this taught me to always consider the why in
this work and to attempt to speculate on what
the "thing" will yield: inspiration, resistance,
discovery? What are we hoping for when we
ask teachers to read, write, and think about
their teaching?
In year one, a young English teacher
asked me to come into her classroom to help
her students correct the "grammar" mistakes
in their essays. Huh! 11! I ran to Ed, "but that's
not what I am supposed to do, is it?" And Ed
quietly said, "You find your way in anyway you
can." I am grateful that I listened to him
because that was the first step in a rich and
powerful collaboration with an incredible educator - one of a kind. She ultimately took Ed's
seat beside me to teach the last seminar at her
school.
I've told this story before, but it
means different things with each telling. This
time it means thank you Ed. Thank you for
being the finest exemplar of what I continue to
aspire to be, and for giving our work the soul
and substance of your wisdom.
Debi Freeman
I still remember visiting Ed at
Newtown High School during my first year as a
teacher-consultant. I was worried about the
work I was doing and I wanted the chance to
see a school where the Writing Project Core
was going strong. I'd never driven to Queens
before and I was a bit terrified about that too.
His directions were perfect because he
focused on the details- which lane to be in and
exactly where to turn. My day there was amazing! The Writing Project and Ed were visible in
every class. His successes at Newtown then,
at Bronx International now, and so many other
schools came about because he lavished the
same kind of attention in his work with teachers and students that he gave to my directions.
He cares about the work and the people he is
doing it for and with. That's a difficult balance
to maintain, but he has managed it!
Barbara Martz
A few years ago one of the teachers
with whom I was working accompanied me to
the Writing Project offices at Lehman College.
When we first arrived we bumped into Ed who
did not greet us but instead embarked upon a
rant about some project he had to accomplish

without being given any notice and that nobody
around was helping him and he didn't know
how he would ever finish. To say that he was
rude and frantic would be an understatement.
My colleague asked if he often behaved like
this, and I replied, too often. Why then, my colleague asked, does the Writing Project keep
him on. I thought for a few seconds and replied
that Ed Osterman was the heart of the Writing
Project.
Ed would likely be embarrassed at
that description. Yet I know of no other individual who cared so much about the work, who
devoted more time to its applications, who was
more concerned with the honesty of what he
was doing both at Lehman and at the schools
where he was working. When Ed several years
ago took a brief sabbatical and went back to
teaching full time at that nameless Brooklyn
school, it was because he felt that he was losing his authenticity as a consultant because he
had not been in the classroom for so long. But
those teachers at Newtown, Campus Magnet
Schools and the Morris Campus Schools knew
that he brought a greater authenticity because
he so deeply cared about the work, about the
students and about them. The hours he would
put in searching for materials, planning (he
would say over-planning) lessons, writing seminar scripts, preparing for demonstrations were
beyond the call of any half dozen human
beings. He was rarely satisfied but that was
more the result of the high standards that he
set for himself than the reaction of the people
with whom he worked. He could be exasperating at times, but anyone whoever worked with
him as a teacher or co-coordinator knew that
he would get full value, and more.
I first met Ed shortly before I came to
work for the Project when he inspired me to do
my first truly professional writing piece - not
surprisingly it ended up in the newsletter, one
of the many projects that Ed undertook. He
doesn't remember this and I am sure he doesn't
remember many of the other ways he had
impact on all the professionals with whom he

came into contact. When we got to know each
other, we found we had many interests in common - a love of theater, film, even gossip. How
we enjoyed exchanging the low and dirty about
the high and mighty! When my family moved
into his neighborhood on the upper west side,
we began to occasionally socialize and I would
say - and I hope he would agree - we became
good friends. We would not always agree on
our reactions to the plays and films we had
both seen - in fact, on occasion our disagreement would be quite vociferous. But when I
recommended something to him or vice versa,
and we did share the same reactions, I felt
more than validated in my initial opinion. Ed
brought the same kind of intensity to these discussions as he did to his work at the Project
and with teachers and colleagues.
If Ed were less modest, and perhaps
more self-aware, he would know how much
influence he has had on his colleagues and on
at least two generations of teachers. It is his
passion, his honesty, his commitment to detail,
and yes, his authenticity that define him as a
professional. Loyalty helps to define him as a
friend. Ed wore many hats at the project teacher-consultant, seminar leader, summer
school coach and coordinator, Saturday events
planner, newsletter editor, listserv manager
(this would not likely exist without his input).
And there are likely more. Others at the
Writing Project may tend to the nitty gritty of
ideology, funding and administration. Without
that the Project would cease to exist. But Ed is
not only the heart of the Project; he is its soul.
Alan L Stein
Myriad images flash through my
mind of Ed as a leader and mentor, as a teacher
and as a colleague.
As a leader and mentor, Ed gives
generously of his creativity, expertise and
knowledge; he is a sharer. His dynamism is
well known to teacher consultants, writing
process teachers and administrative staffs of

various high schools in New York City. He is a
perfectionist, constantly challenging himself
as well as others.
As a classroom teacher, his guiding
beacon is to educate and to empower students;
this is his mission. His repository of research in
the writing process is vast, and students learn
and benefit from this knowledge. Imagination
is liberated and students use various writing
techniques to develop and to express their
ideas in diverse modes of writing.
As Ed's colleague, I am rich in knowing a unique individual who never ceases to
amaze me. Collaborating with Ed in any educational venture is an unforgettable experience;
his many innovative ideas fill the air at rapid
tempo, and each superior to the previous one.
Memories of Fridays at Lehman
College are still special to our group of teacher
consultants |'86-'96). This was our time to
share our experiences from our respective high
schools in the famous "go around." We listened, we agreed, we disagreed and we supported each other. Ed was always there to
keep us on an even keel. This was followed by
lunch either in the Faculty Dining Room, or a
quick lunch ordered from the nearby Drusen's
Deli. Now, the talk would turn to other topics.
If you know Ed, you know he is an inveterate
theater and film buff and an ardent New York
Yankees fan. He would regale us with his reactions to new plays or films. "You must see this
film, and don't miss the new Sondheim play for
it's a work of art." Sondheim, of course, is his
all time favorite. The New York Yankees, his
other passion, would color his moods. When
they were in the doldrums, so was he, and
when winning, he was elated. I could go on
and on - so many memories of Ed, and so many
good times.
Dear Ed, I wish you much joy and
contentment in your retirement. I know it will
be an highly active one given your nature.
BUONAFORTUNA.
Lydia Page

Ed Osterman and Nick D'Alessandro
Gail Kleiner and Ed Osterman
Ed and the gift from his friends at the
NYCWP, an original Al Hirschfeld print

LISTSERV

CONVERSATIONS
You 've been there. We all have. You 're eager to discuss the previous night's reading with your
students. You 've invested the time to plan a great lesson. You 've come up with a great motivating question and devised a fun writing assignment. Class begins and you've posed the riveting question, sure to engage them immediately. In return, you get... nothing. Blank faces.
Not one raised hand. Slowly, a few students casually slide their hands over their eyes and
slump down a bit in their desks. You quickly discover no one has done the reading assignment.
It's a dilemma we face more than we'd like to. So, when a question about what teachers do
when students haven't done the assigned reading popped up on the NYCWP listserv a few
months ago, we could all relate. Here are a few responses from that productive conversation.
Jackie Leopold, Independence High
School: Sometimes I do a fishbowl. The kids
who've done the reading sit in the middle and
we have an interesting conversation while
the rest sit back and watch. Sometimes I don't
assign work where the next day's lesson is
dependent on having completed the homework. In other words, all reading gets done in
class. (This can be slow and not that interesting, but everyone reads the work.) Sometimes
I set up literature circles where students all
have an individual handout to complete, and
those who don't do the assignment don't get
credit. It's a negotiation between rewarding
the students who have done the work and trying to motivate the others, while not having
them fall so far behind that it becomes too
frustrating and difficult to catch up. If there's
a movie of the book I might show it in portions. For example, read 10 chapters and then
watch that part of the movie in order to give
those who have fallen behind the opportunity
to now "get with the program."
Julie Conason, NYC WP teacher-consultant: I actually often do the same thing
that we do in graduate seminars. If several of
my adult students ask me at, the beginning of
class, if I have a copy of last week's reading, I
can be pretty sure they haven't read it. So, at
the beginning of class, I ask all the students
to take ten minutes to "scan" the reading for
points they want to "remember" for the discussion. This is a no-fault, non-embarrassing
way of allowing the ones who haven't read it
to gain some idea of the reading so that they
can still participate to a degree.

Carol Tureski, Queens International High
School: I want to emphasize the need to
allow kids the time to read major sections of
their books in class. It provides students the
time to get into the story, so they'll be more
likely to read it independently. In addition, I
ask members of each literature group to
grade each other's contribution each week. I
have found peer evaluation to be a motivator.
Linas Gintoff, Global Enterprise
Academy: For the first time I've had my students listen to a book on CD during class time.
We spend at least twenty minutes a day listening to the unabridged version of The
Secret Life of Bees. The actress who does the
reading on CD is wonderful! My students are
quiet and focused for large chunks of the
time, much more so than if I read or if someone in class reads. It helps to have a good CD
player with big speakers so students don't
have a problem hearing. Another technique
I've used is asking students to come up to the
board and write one of the key points from the
homework reading during the "do now" time.
This helps to catch everyone up to date. I will
also collect homework right at the beginning
of class and anonymously read aloud the
responses/summaries to the rest of the class.
Dusty Miller, Instructional Specialist,
Region 9: What to do depends on why
they're not reading. Is it homework in general
or just the reading? Is it just this book or all
reading? What issues does this work present
that others didn't? How was the book introduced to the students? Do they get to do

things with the reading that make having
done it worthwhile? In Jeff Wilhelm's
Strategic Reading, he suggests that the best
class discussions about reading are the ones
that engage the students in the same way
they would be engaged if they were discussing the book sitting around an imaginary
dinner table. He offers several strategies of
questioning that bring students through circles of inquiry into the text that begins with
the student ("I liked...") and then travels
through the text out to the world, and then
back to the student.
Joe
Bellacero, Evander
Childs
HS/NYCWP: There are different degrees of
"haven't read." When one or two students
haven't read, I tell them to get into the game
and catch up. If it's chronic I find out why and
begin to help or pressure them as needed. If
half the class hasn't read, I rant. Yes, I do. In
my own sweet, humorous way I ball them out.
Sometimes it's important to yell at them to let
them know you care. "What are you thinking?
Whose time are you wasting? If you don't
read it, we can't study it. If we can't study it,
we can't learn from it. If we can't learn from
it, we walk out of here as ignorant as when
we walked in. And I, for one, am sick and tired
of being ignorant!" I've also been known to
tell them that I am on a first name basis with
the devil, and if they don't read the work due
tomorrow I will put in the word and they will
be roasting in hell before the week is out.
That's a good one. If no one has read it, I
review the assignment and try to figure out
what I have done wrong. By the way, to get
them to read in the first place, I rarely give
guided reading questions. Questioning the
book is what THEY are supposed to be doing.
For homework, I make them write questions.

NRI Blog Excerpts
The following is from the National Heading
Initiative's blog on the NYCWP Website
(http://www.nycwp.org). The term "blog" is
short for "weblog" and is a journal posted
publicly on the Web to which visitors can
respond. The excerpt below was posted by
study group facilitator Diane Giorgi after the
group's first meeting. A record of what they
discussed that first day, her post chronicles
the group's initial ideas, beliefs, questions,
and concerns about reading and reading
instruction.
At the first meeting of our Teacher Study
Group, we expressed key beliefs and began to
raise more questions:
On Joining the Community of Readers in
a Discipline
• If you believe you are a member of a community, you feel safe and are willing to trust
as you grapple with new knowledge. If you
believe you are an outsider, it's an issue.
• Being clued into the how to's of literacy is
an invitation to membership.

• When teachers use multiple texts, including contradictory texts, we invite our students
to join an authentic reading community.
Students respond positively to authenticity.
Real-life professional communities look at
multiple texts.
• The raising of and wrestling with questions
and issues, as opposed to the giving of
answers, is a means of entry because it is
encourages participation in the community.
Encouraging someone to take a learner's
stance validates membership and builds confidence, leading to enhanced self-identity
within the community.
• Within communities of practice and disciplines, there are alternate modes of entry and
learning. For example, some learn in a linear
way; others require a thematic approach.
Some are solitary learners; others need a
social context. Effective teachers maximize
learning opportunities through a variety of
approaches.
• T eachers who model inquiry learning foster
membership in the community.
On Building Students' Academic
Literacies
• Students already are members of literate
communities/intellectual communities.
• Students come to the classroom with

strengths that can be mined to their fullest
potential.
• We wish to support students in bridging
the gap between their existing literate communities and academic communities.
Other Issues
• The physical appearance of text affects
comprehension.
• Critical literacy and inquiry are subversive
and consciousness-raising.
Questions
• How do we recognize students who are on
the periphery? How do we make them comfortable and encourage their participation,
rather than shutting them down?
• How can we help our students to recognize
that struggle is a part of learning?
• How can we provide opportunities for students to enter into authentic communities of
disciplinary practice, both in the classroom
and through apprenticeship?
• If we truly listen to our students, what can
we learn about and from them?
• How can we use community in the classroom as a bridge to create a community of
practice in a discipline?
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